& PDET

Behaviour Policy

(incorporating PDET’s Statement of Behaviour Principles)

This is a Trust Policy — details specific to individual academies and their procedures are added by
the Academy in Appendix 2.

(For a copy of the policy for a specific academy which includes Appendix 2 — see individual
academy websites).
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Peterborough Diocese Education Trust’s Statement of
Behaviour Principles

Peterborough Diocese Education Trust’s (the Trust) vision is:

‘For every child, within our Trust, to experience an excellent education and to realise their
God-given potential to flourish.’

Good behaviour in each academy is central to a good education. By providing a calm, safe and
supportive environment, pupils can learn and flourish. Therefore, underpinned by our Christian
values, the Trust is committed to creating a culture where pupils and staff can learn and flourish in
safety and with dignity.

Such a culture will ensure:

Our pupils:

e Understand what good behaviour looks like

e Understand how they should treat other people and how they should expect to be treated

e Understand that they have the right to feel safe; valued and respected; and learn free from the
disruption of others

e Take on moral responsibilities; care for each other; demonstrate good manners; show
consideration; take responsibility for their actions; are trustworthy young people who show
respect and love for each other

e Develop positive attitudes to learning which include a commitment to learning, resilience and
taking pride in achievements.

Our academy communities:

o Demonstrate Christian values at all times

e Are non-discriminatory

e Embrace positive relationships

e Have high expectations for behaviour

e Teach behaviour explicitly

e Use rewards, sanctions and, if necessary positive handling, effectively and consistently by staff,
in line with this behaviour policy

e Respond to misbehaviour promptly, predictably and with confidence to maintain a calm, safe
learning environment

e Provide additional support to those pupils who need it in order to reach the expected standard
of behaviour

e Have a collective understanding of this behaviour policy.

This Statement of Behaviour Principles is reviewed and approved by the Trust every year.
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1. Purpose

This policy sets out the Trust’s expectations in relation to behaviour in line with the overarching
behaviour principles above. The individual academy’s approach to behaviour is set out in Appendix
2.

The policy aims to ensure that each academy in the Trust (the academy):

e Teaches good behaviour

e Has a positive and respectful culture which promotes self-esteem, self-discipline, dignity,
kindness and positive relationships based on predictability, fairness and trust between all
members of the academy community

e Sets clear, consistent routines and well communicated high expectations for good behaviour
across all aspects of academy life, not just in the classroom

e Defines misbehaviour, including all types of bullying, child-on-child abuse (online and off line)
and discriminatory behaviour and ensures such misbehaviour is dealt with quickly, consistently
and effectively

e Provides a consistent, predictable and fair approach in response to good behaviour and
misbehaviour with measures in place to ensure:

o strategies and interventions are effective in improving behaviour
o support is provided for individual pupils to help them to meet behaviour standards, making
reasonable adjustments for pupils with a disability as required.

The policy aims to ensure that each academy in the Trust:

e C(Creates a calm, safe and supportive environment where pupils and staff can flourish andwhere:
o bullying, verbal and physical threats or abuse and intimidation are nottolerated
o everyone is treated respectfully; pupil misbehaviour does not disrupt teaching, learning or
academy routines; and disruption is not tolerated.

The policy aims to ensure that each academy in the Trust:

e Provides clarity regarding the roles and responsibilities in respect of behaviour of all members of
the academy’s community

e Encourages the involvement of the whole academy community in the implementation ofthis
policy.

2. Legislation and Statutory Requirements

This policy is based on the following relevant legislation and advice from the Department for
Education (DfE):

e Behaviour in Schools
e The Equality Act 2010: Advice for Schools
e Use of Reasonable Force in Schools



https://www.gov.uk/government/publications/behaviour-and-discipline-in-schools
https://www.gov.uk/government/publications/equality-act-2010-advice-for-schools
https://www.gov.uk/government/publications/use-of-reasonable-force-in-schools
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e Supporting Pupils with Medical Conditions at School Bl

e Special Educational Needs and Disability (SEND) Code of Practice

e Schedule 1 of the Education (Independent School Standards) Regulations 2014; (paragraph )
outlines a school’s / academy’s duty to safeguard and promote the welfare of children,
paragraph 9 requires the school / academy to have a written behaviour policy and paragraph 10
requires the school / academy have an anti-bullying strategy (for details of the academy
approach — see Appendix A2)

e DfE guidance explaining that academies should publish their behaviour policy and anti-bullying
strategy online.

This policy complies with the Trust’s funding agreement and articles of association.

3. Roles and Responsibilities

AGCs are responsible for reviewing and approving, Appendix 2 to this policy.

The Headteacher must act in accordance with the Trust’s Statement of Behaviour Principles. This is a
core responsibility of a headteacher which cannot be delegated.

The Headteacher is responsible for leading the creation and reinforcement of the behaviour culture
set out in this policy, ensuring it permeates through every aspect of academy life. Staff should be
trained to make sure that they collectively embody this culture, upholding the policy at all times and
responding to misbehaviour consistently and fairly.

The Headteacher is responsible for implementing measures to secure acceptable standards of
behaviour. These measures should aim to:

e Encourage good behaviour and respect for others

e Secure an acceptable standard of behaviour of pupils

e Promote, amongst pupils, self-discipline and proper regard for authority

e Prevent all forms of bullying (including cyberbullying, prejudice-based and discriminatory
bullying)

e Ensure that pupils complete any tasks reasonably assigned to them in connection with their
education; and

e Otherwise regulate the conduct of pupils.

The Headteacher should also ensure the academy’s approach to behaviour meets the following
national minimum expectation:

e The academy has high expectations of pupils’ conduct and behaviour, which is commonly
understood by staff and pupils and applied consistently and fairly to help create a calm and safe
environment

e Leaders visibly and consistently support all staff in managing pupil behaviour through following
this policy

e Measures are in place: both general and targeted interventions are used to improve pupil
behaviour; and support is provided to all pupils to help them meet behaviour standards, making
reasonable adjustments for pupils with a disability as required


https://www.gov.uk/government/publications/supporting-pupils-at-school-with-medical-conditions--3
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
http://www.legislation.gov.uk/uksi/2014/3283/schedule/made
https://www.gov.uk/guidance/what-academies-free-schools-and-colleges-should-publish-online
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e Pupil behaviour does not normally disrupt teaching, learning or academy routines. Disruption is
not tolerated, and proportionate action is taken to restore acceptable standards ofbehaviour

o All members of the academy community create a positive, safe environment in which bullying,
physical threats or abuse and intimidation are not tolerated, in which pupils are safe and feel
safe and everyone is treated respectfully; and

e Any incidents of bullying, discrimination, aggression, and derogatory language (including name
calling) are dealt with quickly and effectively.

The Headteacher is responsible for reviewing Appendix 2 of this policy to ensure it reflects their
individual academy’s approach to the behaviour curriculum, and for recommending approval of
Appendix 2 to the AGC.

Academy leaders should be highly visible, with leaders routinely engaging with pupils, parents /
carers and staff on setting and maintaining the behaviour culture and an environment where
everyone feels safe and supported.

Academy leaders are responsible for making sure all staff understand the behavioural expectations
and the importance of maintaining them. They should make sure that all new staff are inducted
clearly into the academy’s behaviour culture to ensure they understand its rules and routines and
how best to support all pupils to participate in creating the culture of the academy.

Academy leaders should consider any appropriate training which is required for staff to meet their
duties and functions within this policy. They should ensure that their staff have adequate training
on matters such as how certain special educational needs, disabilities, or mental health needs may
at times affect a pupil’s behaviour.

Academy leaders will support staff in responding to behaviour incidents.

Staff are responsible for:

Demonstrating the academy’s and the Trust’s values at all times

Modelling positive behaviour

Teaching good behaviour

Providing a personalised approach to the specific behavioural needs of particular pupils
Recording behaviour incidents

Implementing the behaviour policy consistently.

Staff have an important role in developing a calm and safe environment for pupils and establishing
clear boundaries of acceptable pupil behaviour. Staff should uphold the whole-academy approach to
behaviour by teaching and modelling expected behaviour and positive relationships, as defined by
this policy, so that pupils can see examples of good habits and are confident to ask for help when
needed. Staff should also challenge pupils to meet the academy expectations and maintain the
boundaries of acceptable conduct.
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All staff should communicate the academy expectations, routines, values and standards both
explicitly through teaching behaviour and in every interaction with pupils. Staff should consider the
impact of their own behaviour on the academy culture and how they can uphold the academy rules
and expectations. Staff should also receive clear guidance about academy expectations of their own
conduct at the academy — see Staff Code of Conduct.

The role of parents / carers is crucial in helping academies develop and maintain good behaviour. To
support the academy, parents / carers should be encouraged to get to know this behaviour policy
and, where possible, take part in the life of the academy and its culture.

A positive partnership with parents / carers is crucial to building trust and developing a common
approach to behaviour expectations and strategies for dealing with problems. Parental / carer
participation in many aspects of academy life is encouraged. This participation assists the
development of positive relationships in which parents / carers are more likely to be responsive if
academies require their support in dealing with difficult issues of misbehaviour.

High priority should be given to clear communication within each academy and to a positive
partnership with parents / carers since these are crucial in promoting and maintaining high
standards of behaviour. It is important that parents/carers and academies work together for the
good of each child. Parents / carers are involved in celebrating the successes as well as being
involved when a child’s behaviour is unacceptable.

Academies will communicate policy and expectations to parents / carers. Where misbehaviour is
causing concern parents / carers will be informed at an early stage and given an opportunity to
discuss the situation. Parental / carer support will be sought in devising a plan of action. Parents /
carers have an important role in supporting the academy’s behaviour policy and should be
encouraged to reinforce the policy at home as appropriate.

Parents/carers are expected to:

® Support their child in adhering to the Pupil Code of Conduct

* Inform the academy of any changes in circumstances that may affect their child’sbehaviour
® Discuss any behavioural concerns with the class teacher promptly

* Enterinto a home / academy agreement.

Where a parent / carer has a concern about management of behaviour, they should raise this
directly with the academy while continuing to work in partnership with them.

All pupils deserve to learn in an environment that is calm, safe, supportive and where they are
treated with dignity. To achieve this, every pupil should be made aware of the academy behaviour
standards, expectations, support, and consequence processes.

Pupils should be taught that they have a duty to follow the academy behaviour policy and uphold
the academy rules, and should contribute to the academy culture. Pupils should be asked about
their experience of behaviour and provide feedback on the academy’s behaviour culture. This can
help support the evaluation, improvement and implementation of the behaviour policy.
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Every pupil should be supported to achieve the behaviour standards, including an induction process
that familiarises them with the academy behaviour culture.

Provision should be made for all new pupils to ensure they understand the academy’s behaviour
policy and wider culture. Where necessary, extra support and induction should be provided for
pupils who are mid-phase arrivals.

For an individual academy’s Pupil Code of Conduct — see Appendix 2.

4. Behaviour Expectations and Pupils with Special Educational Needs and / or Disability
(SEND)

The academy’s culture should consistently promote high standards of behaviour and provide the
necessary support to ensure all pupils can achieve and thrive both in and out of the classroom. The
academy should consider how a whole-academy approach meets the needs of all pupils in the
academy, including pupils with SEND, so that everyone can feel they belong in the academy
community and high expectations are maintained for all pupils. A good behaviour culture will create
a calm environment which will benefit pupils with SEND, enabling them to learn.

Where the behaviour of a child is giving cause for concern it is important that all those working with
the child in the academy are aware of those concerns, and of the steps which are being taken in
response. The key professional in this process of communication is the class teacher who has the
initial responsibility for the child's welfare. Early warning of concerns should be communicated to
the headteacher / SENCo so that strategies can be discussed and agreed before more formal steps
are required.

The individual academy’s SENCo will evaluate a pupil who exhibits unacceptable behaviour to
determine whether they have any underlying needs that are not currently being met. Where
necessary, support and advice will also be sought from specialist teachers, an educational
psychologist, medical practitioners and / or others, to identify or support specific needs. When high
/ complex needs are identified in a pupil, the academy will liaise with external agencies and plan
support programmes for that child. They will work with parents / carers to create the plan and
review it on a regular basis.

Behaviour will often need to be considered in relation to a pupil’s SEND, although it does not follow
that every incident of misbehaviour will be connected to their SEND. The academy should manage
pupil behaviour effectively, whether or not the pupil has underlying needs. When a pupil is identified
as having SEND, the graduated approach will be used to assess, plan, deliver and then review the
impact of the support being provided.

The Trust recognises its legal duty under the Equality Act 2010 to prevent pupils with a protected
characteristic from being at a disadvantage. Consequently, the academy’s approach to unacceptable
behaviour may be differentiated to cater for the needs of the pupil.

The law requires the academy to balance a number of duties where a pupil has SEND that at times
affects their behaviour. In particular the academy has a duty to:

e Take such steps as is reasonable to avoid any substantial disadvantage to a disabled pupil caused
by the academy’s policies or practices (Equality Act 2010)
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e Use their ‘best endeavours’ to meet the needs of those with SEND (Children and Families Act
2014); and

e [f a pupil has an Education, Health and Care plan, ensure the provisions set out in that plan are
secured and that the academy co-operates with the local authority and otherbodies.

5. The Behaviour Curriculum: Teaching, Encouraging and Responding to Good Behaviour

Good behaviour needs to be taught. Being taught how to behave well and appropriately is vital for
all pupils to succeed personally. This behaviour should be taught to all pupils, so that they
understand what behaviour is expected and encouraged and what is unacceptable:

e First and foremost, good behaviour will be defined clearly and be explicitly modelled by all
adults to pupils from the first day of entering the academy and consistently reinforced and
developed throughout their primary years

e Expected behaviours will be defined and made explicit

e Routines (which are simple for everyone to follow and understand) will be used to teach and
reinforce the behaviours expected of all pupils

e Positive reinforcement will be applied clearly and fairly when expectations are met, to reinforce
the routines, expectations, and norms of the academy’s behaviour culture. Acknowledging good
behaviour encourages repetition and communicates the academy community’s expectations and
values to all pupils

e Sanctions will be implemented when rules are broken. These are important and necessary to
support the whole academy culture

e Adjustments will be made to routines for pupils with additional needs where appropriate and
reasonable, to ensure all pupils can meet behavioural expectations.

It is important that pupils are not patronised by providing rewards and incentives that are neither
necessary nor wanted. However, rewards and incentives have a powerful motivational role,
particularly for pupils whose self-discipline is at an early stage. They also help pupils to see that
good behaviour is valued.

The most common reward is praise, informal and formal, public and private, to individuals and
groups. It is earned by the maintenance of good standards as well as by particularly noteworthy
achievements. This is as true for adults as for children. Rates of praise for behaviour should be as
high as for work.

Examples of rewards may include:

e Verbal praise

e Communicating praise to parents / carers via phone call or written correspondence

e (Certificates, prize ceremonies or special assemblies

e Positions of responsibility, such as prefect or house captain or being entrusted with a particular
decision or project; and

e Whole-class or year group rewards, such as a popularactivity.

For details of an individual academy’s rewards — see Appendix 2.
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An appropriately structured curriculum and effective teaching and learning are needed for good
behaviour as they help to avoid the alienation or disaffection which can lie at the root of poor
behaviour. These should be achieved through:

e Planning for the needs of individual pupils

e Lessons with clear objectives and success steps understood by the pupils

e The active involvement of pupils in their own learning

e Teaching methods which encourage enthusiasm and active participation for all. Lessons should
aim to develop the knowledge and understanding which will enable pupils to work and play in
collaboration with others

e Structured feedback that will be used as a supportive activity, providing feedback to the pupils
on their progress and achievements and that acts as a signal that the pupil’s efforts are valued
and that progress matters.

Effective classroom management encourages good behaviour. This is achieved through:

e A classroom which provides a welcoming environment

e An environment which gives clear messages to the pupils about the extent to which they and
their efforts are valued

e Good relationships between teacher, support staff and pupils

e Classrooms organised to develop independence and personal initiative. Pupils should have
increasing opportunities to take responsibility for tasks and roles in the classroom and around
the academy as they get older

e Furniture arranged to provide an environment conducive to on-task behaviour. Materials and
resources should be arranged to aid accessibility and reduce uncertainty anddisruption

e (Classroom displays which help develop self-esteem through demonstrating the value of every
individual’s contribution.

Playtimes and lunchtimes are the most unstructured part of the academy day. By talking and
playing with others, and participating in extra-curricular activities, pupil’s social development is
greatly enhanced. It is a time, too, when individual pupils who are less successful in forming
constructive relationships with others can create difficulties for both themselves and others.

Good behaviour at unstructured times should be achieved through:

e Good relationships between teacher, support staff and pupils

e (Clear routines that are understood by all

e Explicit expectations regarding what is good behaviour and what is misbehaviour
e The provision of structured tasks to engage the pupils.

For details of an individual academy’s strategies for encouraging good behaviour during
unstructured times — see Appendix 2.

10



LEARNING AND
FLOURISHING CP

PDET
6. The Behaviour Curriculum: Responding to Misbehaviour

When a member of the academy staff becomes aware of misbehaviour, they should respond
predictably, promptly, and assertively in accordance with this behaviour policy. The first priority
should be to ensure the safety of pupils and staff and to restore a calm environment. It is important
that staff across the academy respond in a consistent, fair, and proportionate manner so pupils
know with certainty that misbehaviour will always be addressed. De-escalation techniques can be
used to help prevent further behaviour issues arising and recurring.

The aims of any response to misbehaviour should be to maintain the culture of the academy, restore
a calm and safe environment in which all pupils can learn and thrive, and prevent the recurrence of
misbehaviour.

To achieve these aims, a response to behaviour may have various purposes. These include:

e Improvement: to support pupils to understand and meet the behaviour expectations of the
academy and reengage in meaningful education. Pupils will test boundaries, may find their
emotions difficult to manage, or may have misinterpreted the rules. Pupils should be supported
to understand and follow the rules. This may be via sanctions, reflective conversations or
targeted pastoral support

e Deterrence: sanctions can often be effective deterrents for a specific pupil or a general
deterrent for all pupils at the academy

e Protection: keeping pupils safe is a legal duty of all staff. A protective measure in response to
inappropriate behaviour, for example, suspension may be immediate or after assessment ofrisk.

Where appropriate, staff should take account of any contributing factors that are identified after a
behaviour incident has occurred.

For details of misbehaviour / serious misbehaviour — see Appendix 1.

Most instances of misbehaviour are relatively minor / low level and can be adequately dealt with
through minor sanctions. It is important that the sanction is not out of proportion to the
misbehaviour. Taking disciplinary action and providing appropriate support are not mutually
exclusive actions. They can and should occur at the same time if necessary.

Examples of sanctions which academies may impose are:

e Averbal reprimand and reminder of the expectations of behaviour
e The setting of written tasks such as an account of their behaviour
e The loss of unstructured time

e The loss of privileges e.g. the loss of a prized responsibility

e Academy based community service, such as tidying a classroom

e Suspension; and

e Inthe most serious of circumstances, permanent exclusion.

For details of an individual academy’s sanctions — see Appendix 1.

In the case of suspensions and permanent exclusion — see the Trust’s Exclusions Policy.

11
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Academies should consider whether the misbehaviour gives cause to suspect that a pupil is
suffering, or is likely to suffer, harm. Where this may be the case the academy should follow the
Trust’s Safeguarding / Child Protection Policy and speak to the Designated Safeguarding Lead (DSL)
(or deputy DSL). They will consider if pastoral support, an early help intervention or a referral to
children’s social care is appropriate.

Alternative arrangements for sanctions can be considered on a case-by-case basis for any pupil
where the academy believes an alternative arrangement would be more effective for that particular
pupil, based on their knowledge of that pupil’s personal circumstances. The academy should have
regard to the impact on consistency and perceived fairness overall when considering any alternative
arrangements.

What the law allows

Teachers can sanction pupils whose conduct falls below the standard which could reasonably be
expected of them. This means that if a pupil misbehaves, breaks a rule or fails to follow a reasonable
instruction, the teacher can apply a sanction on that pupil.

Staff can issue sanctions any time pupils are in the academy or elsewhere under the charge of a
member of staff, including on academy visits. This also applies in certain circumstances when a
pupil’s misbehaviour occurs outside of the academy - see paragraph 6.2 below.

A sanction will be lawful if it satisfies the following three conditions:

e The decision to sanction a pupil is made by a paid member of academy staff (but not one who
the Headteacher has decided should not do so) or an unpaid member of staff authorised by the
Headteacher

e The decision to sanction the pupil and the sanction itself are made on the academy premises or
while the pupil is under the lawful charge of the member of staff; and

e |t does not breach any other legislation (for example in respect of equality, special educational
needs and human rights) and it is reasonable in all the circumstances.

In considering whether a sanction is reasonable in all circumstances, one must consider whether it is
proportionate in the circumstances of the case and consider any special circumstances relevant to its
imposition including the pupil’s age, any special educational needs or disability they may have, and
any religious requirements affecting them.

The Headteacher may limit the power to apply particular sanctions, or to sanction particular pupils,
to certain staff and / or extend the power to discipline to adult volunteers, for example to parents
who have volunteered to help on an academy trip.

Corporal punishment by academy staff is illegal in all circumstances.

Academies have the power to sanction pupils for misbehaviour outside the academy premises to
such an extent as is reasonable. Conduct outside the academy premises, including online conduct,

that academies might sanction pupils for include misbehaviour:

e When taking part in any academy-organised or academy-related activity
o When travelling to or from the academy

12
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e When wearing academy uniform

e When in some other way identifiable as a pupil at the academy

e That could have repercussions for the orderly running of the academy
e That poses a threat to another pupil; or

e That could adversely affect the reputation of the academy.

The decision to sanction a pupil will be lawful if it is made on the academy premises or elsewhere at
a time when the pupil is under the control or charge of a member of staff of the academy.

Details of what an academy will do in response to poor behaviour and bullying which occurs off the
academy premises or online and which is witnessed by a staff member or reported to the academy,
including the sanctions that will be imposed on pupils are set out in Appendix 2.

Removal is where a pupil, for serious disciplinary reasons, is required to spend a limited time out of
the classroom at the instruction of a member of staff. This should be distinguished from the use of a
minor sanction whereby a pupil is asked to work in another classroom, under the supervision of
another class teacher for a short period of time, due to continued low level misbehaviour. Removal
should also be distinguished from the use of separation spaces (sometimes known as sensory or
nurture rooms) for non-disciplinary reasons for instance, where a pupil is taken out of the classroom
to regulate his or her emotions because of identified sensory overload as part of a planned
response.

Removal from the classroom should be considered a serious sanction. It should only be used when
necessary for an individual pupil and once other behavioural strategies in the classroom have been
attempted, unless the behaviour is so extreme as to warrant immediate removal.

Removal should be used for the following reasons:

e To maintain the safety of all pupils and to restore stability following an unreasonably high level
of disruption

e To enable disruptive pupils to be taken to a place where education can be continued in a
managed environment; and

e To allow the pupil to regain calm in a safe space.

The Headteacher will:

e Maintain overall strategic oversight of the academy’s arrangements for any removals, as set out
in this policy

e Make sure the reasons that may lead to an individual pupil being removed are transparent and
known to all staff and pupils

e Ensure that the removal location is in an appropriate area of the academy, is a suitable place to
learn and refocus with the supporting member of staff; and

e Design a clear process for the reintegration of any pupil into the classroom when appropriate
and safe to do so.

13
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The academy should collect, monitor and analyse removal data internally in order to interrogate
repeat patterns and the effectiveness of the use of removal. The academy should make data-based
decisions to consider whether frequently removed pupils may benefit from additional and
alternative approaches - see the section on initial intervention in paragraph 7.2.

Separately, the academy should analyse the collected data to identify patterns relating to pupils
sharing any of the protected characteristics and that the removal policy is not having a
disproportionate effect on pupils sharing particular protected characteristics.

When dealing with individual removal cases, Headteachers and teachers should:

e Consider whether any assessment of underlying factors of disruptive behaviour isneeded

e Facilitate reflection by the pupil on the behaviour that led to their removal from the classroom
and what they can do to improve and avoid such behaviour in the future

e Ensure that pupils are never locked in the room of their removal. There may be exceptional
situations in which it is necessary to physically prevent a pupil from leaving a room in order to
protect the safety of pupils and staff from immediate risk, but this would be a safety measure
and not a disciplinary sanction and therefore is not covered by this policy

e Ensure that the Children and Families Act 2014, the Equality Act 2010 and regulations under
those Acts are being complied with; and

o If a pupil has a social worker, including if they have a Child in Need plan, a Child Protection plan
or are looked-after, notify their social worker. If the pupil is looked-after, ensure their Personal
Education Plan is appropriately reviewed and amended and notify their Virtual SchoolHead.

Pupils should not be removed from classrooms for prolonged periods of time without the explicit
agreement of the headteacher. These pupils should be given extensive support to continue their
education including targeted pastoral support aimed to improve behaviour so they can be
reintegrated and succeed within the mainstream academy community.

In some circumstances, it may be necessary / appropriate for staff to use reasonable force to
positively handle a pupil to safeguard children and prevent them being a risk to their own or others’
safety. (See the Trust’s Physical Intervention Policy.)

The term ‘reasonable force’ covers the broad range of actions used by staff that involve a degree of
physical contact to control or restrain children. ‘Reasonable’ in these circumstances means ‘using no
more force than is needed’.

Members of staff have the power to use reasonable force to prevent pupils committing an offence,
injuring themselves or others, or damaging property and to maintain good order and discipline at
the academy or among pupils.

Incidents of positive handling must:

e Always be used as a last resort

Be applied using the minimum amount of force and for the minimum amount of time possible
Be used in a way that maintains the safety and dignity of all concerned

Never be used as a form of punishment

Be recorded and reported to parents / carers.

14
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When considering using reasonable force staff should, in considering the risks, carefully recognise
any specific vulnerabilities of the pupil, including SEND, mental health needs or medical conditions.
Positive handling should only be undertaken by staff who have been appropriately trained. All
incidents involving positive handling are recorded for safeguarding purposes on MyConcern.

Any prohibited items found in a pupil’s possession will be confiscated. These items will not be
returned to pupils. Headteachers and authorised academy staff may use reasonable force given the
circumstances when conducting a search for prohibited items (knives or weapons, alcohol, illegal
drugs, stolen items, tobacco, fireworks, pornographic images or articles that they reasonably suspect
have been or are likely to be used to commit an offence or cause harm).

Any item which is harmful or detrimental to academy discipline will also be confiscated. These items
will be returned to pupils / parents / carers after discussion with senior leaders and parents / carers,
if appropriate. Force may not be used to search for non-prohibited items.

Detailed guidance for academies can be found in the government’s publication ‘Searching, screening
and confiscation at school’.

A managed move is used to initiate a process which leads to the transfer of a pupil to another
mainstream school / academy permanently. If a temporary move needs to occur to improve a pupil’s
behaviour, then off-site direction (as described in paragraphs 33 to 42 of the government’s
publication ‘Suspension and Permanent Exclusion’ guidance) should be used. Managed moves
should only occur when it is in the pupil’s best interests.

Some pupils with high and complex needs, relating to behaviour, will access alternative provision if
this is deemed appropriate to meet such needs. This will take place following necessary support and
advice from a range of professionals and in consultation with parents / carers. If alternative
provision is accessed by a pupil, the academy will ensure that this provision is suitable and safe and
whether the alternative provision is a registered provider. Where an academy is using an
unregistered provider, the academy must have an adequate quality assurance process in place. The
academy will continue to take responsibility for pupils who access alternative provision.

All pupils are entitled to an education where they are protected from disruption and can learnin a
calm, safe and supportive environment. Headteachers can use suspension and permanent exclusion
in response to serious incidents or in response to persistent poor behaviour which has not improved
following in-academy sanctions and interventions.

See also the Trust’s Exclusions Policy.
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7. Preventing Recurrence of Misbehaviour

Following a sanction, strategies will be considered to help all pupils to understand how to improve
their behaviour and meet the behaviour expectations of the academy. These might include:

e Atargeted discussion with the pupil, including explaining what they did wrong, the impact of
their actions, how they can do better in the future and what will happen if their behaviour fails
to improve. This may also include advising them to apologise to the relevant person, if
appropriate

e A phone call with parents / carers, and the Virtual School Head for looked afterchildren

e Inquiries into the pupil’s conduct with staff involved in teaching, supporting or supervising the
pupil in the academy

e Inquiries into circumstances outside of the academy, including at home, conducted by the DSL or
a deputy DSL; or

e Considering whether the support for behaviour management being provided remains
appropriate.

The academy should adopt a range of initial interventions or strategies to help pupils manage their
behaviour. This is achieved by helping pupils understand behavioural expectations and by providing
support for pupils who struggle to meet those expectations. Some pupils will need more support
than others and this should be provided as proactively as possible. It will often be necessary to
deliver this support outside of the classroom, in small groups, or in one-to-one activities.
Academies have a system in place to ensure relevant members of staff are aware of any pupil
persistently misbehaving, whose behaviour is not improving following low-level sanctions, or whose
behaviour reflects a sudden change from previous patterns of behaviour.

Examples of interventions academies can consider include:

e Frequent and open engagement with parents

e Targeted structured behaviour interventions / programmes

e Providing mentoring

e Behaviour plans

e Engaging with local partners and agencies to address specific challenges such as poor anger
management, a lack of resilience and difficulties with peer relationships and socialskills.

Initial intervention to address underlying factors leading to misbehaviour should include an
assessment of whether appropriate provision is in place to support any SEND that a pupil may have.
The ‘graduated response’ will be used to assess, plan, deliver and then review the needs of the pupil
and the impact of the support being provided. If the pupil has an Education, Health and Care (EHC)
plan, early contact with the local authority about the behavioural issues would be appropriate and
an emergency review of the plan might be needed.

Where an academy has serious concerns about a pupil’s behaviour, it should consider whether a
multi-agency assessment such as an early help assessment or statutory assessment that goes
beyond the pupil’s educational needs is required (see guidance Working Together to Safeguard
Children and the Trust’s Safeguarding / Child Protection Policy).
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8. Reintegration

The academy should have a strategy for reintegrating pupils following: removal from the classroom;
return from another setting under off-site direction or suspension. This will involve a reintegration
meeting between the academy, pupils, parents / carers and, if relevant, other agencies to discuss a
reintegration plan. Academies should consider what support is needed to help the pupil return to
mainstream education and meet the expected standards of behaviour.

9. Pupil Transition

To ensure a smooth transition to the next year, pupils have transition sessions with their new
teacher(s). In addition, staff members hold transition meetings.

To ensure behaviour is continually monitored and the right support is in place, information related
to pupil behaviour issues may be transferred to relevant staff at the start of the term or year.
Information on behaviour issues may also be shared with new settings for those pupils transferring
to other academies / schools.

10. Malicious Allegations

Where a pupil makes an accusation against a member of staff and that accusation is shown to have
been malicious, the headteacher will discipline the pupil.

(Refer to the Trust’s Safeguarding Concerns and Allegations regarding staff, including supply
teachers, volunteers and contractors Policy for the Trust’s policy / statement of procedures for
dealing with allegations of abuse against staff or for more information on responding to allegations
of abuse.)

The Headteacher will also consider the pastoral needs of staff accused of misconduct.
11. Monitoring and Evaluating Academy Behaviour

The academy should have a clear monitoring and evaluation cycle of their behaviour culture. It
should also have strong and effective systems for data capture, enabling analysis of all components
of the behaviour culture.

The academy is encouraged to collect data regarding:

e Perceptions and experiences of the academy / Trust behaviour culture by keystakeholders
e Attendance

Behaviour incident, including on removal from the classroom

Permanent exclusion and suspension

Off-site directions and managed moves

Incidents of searching, screening and confiscation.
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The academy leaders and staff should analyse data with an objective lens and from multiple
perspectives: at academy level, class / key stage level and individual staff and pupil level. The
academy leaders should pose questions to drill down further to identify possible factors contributing
to the behaviour, system problems or failure to provide appropriate support. Analysing the data by
protected characteristic and using those findings to inform policy and practice may help the
academy ensure that it is meeting its duties under the Equality Act 2010.

12. Monitoring Arrangements of the Policy

This Behaviour Policy will be reviewed by the Trust (and Appendix 2 by the Headteacher and AGC)
every year.

13. Links with Other Policies
This behaviour policy is linked to the following policies:

® Exclusions Policy

® Physical Intervention Policy

* Safeguarding / Child Protection Policy

* Safeguarding Concerns and Allegations regarding staff, including supply teachers, volunteers and
contractors Policy

® SEND Policy

® Equalities Statement.
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Appendix 1 - Misbehaviour / Serious Misbehaviour

Definitions

is defined as:

Non-compliant behaviour (to adult requests)

Low level disruption in lessons and at unstructured times
Non-completion of classwork

Rudeness to adults and other pupils

Poor language.

is defined as, but not limited to:

Persistent non-compliant behaviour (to adult requests)

High level disruption in lessons and at unstructured times

Repeated breach of the academy rules

Threatening and / or intimidating behaviour

Verbal aggression

Swearing

Any form of bullying*

Racist, sexist, homophobic or discriminatory behaviour

Sexual assault, which is any unwanted sexual behaviour that causes humiliation, pain, fear or
intimidation

Sexting

Physical aggression and / or violence

Vandalism

Theft

Smoking

Possession of any prohibited items. These are:

Knives or weapons;

Alcohol;

Illegal drugs;

Stolen items;

Tobacco and cigarette papers;

Fireworks;

Pornographic images.

Having any article a staff member reasonably suspects has been, or is likely to be, used to
commit an offence, or to cause personal injury to, or damage to the property of, any person
(including the pupil).

O O O O O O O

Bullying is defined as:

“Bullying behaviour involves an imbalance of power where a person or group of people repeatedly
and intentionally cause emotional or physical harm to another person or group of people. Isolated
instances of hurtful behaviour, teasing or arguments between individuals of equal power should not
be seen as bullying.” (Torfaen definition 2008)
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Repeated, often over a period of time

Difficult to defend against

Premeditated and usually forms a pattern of behaviour rather than an isolatedincident
Involves dominance of one pupil by another, or group of others.

Bullying can include:

Type of Bullying
Emotional

Physical

Psychological

Discriminatory and Prejudice-
based (including racial)

Homophobic

Sexual

Religious
Cultural
Direct or indirect verbal

Cyber-bullying

As a Trust it is recognised that:

Definition
Being unfriendly, excluding, tormenting, ridiculing

Hitting, kicking, pushing, taking another’s belongings, any use of
violence

Deliberate acts which cause fear or anxiety

Taunts, graffiti, gestures

Because of, or focussing on, the issue of sexuality

Explicit sexual remarks, display of sexual material, sexual
gestures, unwanted physical attention, comments about sexual
reputation or performance, or inappropriate touching

Related to religious beliefs and practices

Related to cultural beliefs and practices

Name-calling, sarcasm, spreading rumours, teasing

Bullying that takes place online, such as through social
networking sites, messaging apps or gaming sites

Bullying can occur. However, our intention is to ensure pupils learn in a supportive, caring and

safe environment without the fear of being bullied and that staff are free from the fear of being
bullied by pupils

Everyone has the right to feel welcome, secure and happy

Bullying of any sort prevents equality of opportunity

All forms of bullying, especially if left unaddressed, can have a devastating effect on individuals;
it can create a barrier to learning and have serious consequences for mentalwellbeing

By effectively preventing and tackling bullying, the Trust can help to create a safe and disciplined
environment where pupils are able to learn and to fulfil their potential.
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Where bullying exists the victims must feel confident to activate the anti-bullying systems within the
academy to end the bullying. It is the Trust’s aim to challenge attitudes about bullying behaviour,
increase understanding for bullied pupils and help build an anti-bullying ethos across the Trust.

Details of an individual academy’s anti-bullying strategy are set out in Appendix 2 / Anti-Bullying
Policy.
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Appendix 2 - Individual Academy Information
Name of Academy: Ryhall CE Academy

Vision and Values
Ryhall CE Academy will provide the best learning environment that embraces excellence and
academic rigour. Set within a framework of spiritual, intellectual, physical, emotional, moral,
social and cultural development, we aim to:

* ignite a passion for life-long learning;

» develop great thinkers who embrace challenge;

* promote curiosity, enthusiasm, independence, self-belief and confidence.

Inspiring and preparing every child to live ‘life in all its fullness’...
“I have come in order that you might have life—life in all its fullness'
(John 10:10 Good News
Translation) Our strong Christian ethos
encourages: compassion,
friendship,
hope,
frust
respect and perseverance
and we believe these values should underpin everything we do, both during and beyond the
school day, including the decisions that we make. These, together with the value of resilience,
provide a strong sense of perseverance and lifelong learning, honesty, mutual respect, happiness,
enjoyment and high standards. Whilst they are a visible presence around the school, our values
are far more; all members of the school are actively encouraged to live them out every day. Our
‘strapline’
...'look back with pride and move forward with confidence’

Encourages children to face their fears, demonstrate endurance, believe in their ability and value
all that is strong and good about themselves.

The Teaching and Encouragement of Good Behaviour

At Ryhall CE Academy we want every member of the school community to feel valued and
respected and for each person to be freated with compassion, justice and respect so that they
feel emotionally safe and secure. We also aim to develop in pupils an acceptance and
recognition of responsibility, enabling them to think about their own decisions and actions as well
as subsequent consequences. The school behaviour procedures are designed to support all
members of the school living and working together in a supportive and collaborative environment.
The procedures are not designed to be a system of enforcing rules but a means of promoting
respect and good relationships so that ‘Living Out Values Each day’ (LOVE) can be at the heart
of everything that we do.

The explicit teaching of good behaviour:

* Children are greeted into classes every morning and afternoon by an adult.

* Clear and consistent routines help children feel safe and aid them in meeting expectations.

» Schoolrules are kept simple — Be Ready; Be Respectful; Be Safe —and are clearly displayed and
regularly referred to by all adults

* Expectations are agreed, taught and revisited regularly with children.

* Time and energy is given to building positive relationships with children and between children
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* Patience, resilience and kindness are modelled by adults.
. Exceptional behaviour and behaviour where values are modelled is celebrated publicly.
e Adults use scripted language that recognises the child’s emotion (if appropriate) when dealing
with undesired behaviours. E.g. “l can see you are angry/upset/frustrated” or “I can see you are
struggling to follow our school rule of being ready/respectful/safe” followed by “I've seen you
make the right choices before so now you need to ... thank you.”

Rewards & Incentives:

In each classroom, a ‘Dojometer’ (a rainbow of 5 colours) is displayed. All children begin each
day in the middle of the rainbow (on green) with an expectation of demonstrating that they are
‘ready to learn’. Where children show behaviours which are consistently above those expected,
they may be moved on to the levels above and rewarded with Dojo Points (Class Dojo).

Positive behaviour may also be rewarded with:

* Praise — identifying the positive behaviour.

« Stickers

* Email, Dojo message or phone calls home to parents.

* Special responsibilities / privileges

Where children show our school values in their behaviours, they may also be awarded a ‘Values
certificate’ and work towards gaining Values badges and collecting stamps in their Values
Passport.

Each week, teachers are encouraged to award one child as ‘Star of the Week’ with a certificate
and recognition in our school newsletter. A child may be awarded ‘Star of the Week' for
behaviour, effort or outstanding work.

If a child completes a piece of work, or demonstrates significant progress through effort, they may
be awarded a Silver (5) or Gold (10) certificate together with the number of points shown in
brackets.

Sanctions:
Ryhall CE Academy may use one or more of the following sanctions in response to unacceptable
behaviour:

« Children will be given reminders and prompts to assist them in meeting the school’s
expectations for good behaviour. If behaviours continue, a verbal warning will be given,
followed by missed break time if not corrected — they will be moved on the Dojometer to
‘orange’ (before green —ready to learn). Children have the opportunity to return to green by
demonstrating the expected behaviours.

*  Where an adult needs to speak with a child about their behaviour, they will ensure if focuses
on the behaviour and not the child.

« If a negative behaviour persists then a child may be moved within the classroom to learn away
from peers, or may be asked to leave the classroom and go to another classroom for a period
of fime. Children will not be made to stand outside of classrooms out of sight of an adult. The
child would be placed on ‘red’ on the Dojometer and would miss longer periods of social fime
(ideally on the same day). Once the expected behaviours are demonstrated, the child may
be moved back towards, or on green. However, where a child is placed on red for any period
of time, a parent will be notified at the end of the same day - either face-to-face or via
telephone where this is not possible. ‘Red’ behaviours will be recorded on Arbor or
‘MyConcern'’ if the behaviour is a safeguarding concern.

+ The child may be given extra or alternative tasks as a diffusing strategy.
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e For more serious behaviours or repetitions of behaviours a child may be required to see the
Principal or Assistant Headteacher.
* For serious misdemeanours or repeated unexpected behaviours, the Principal or
Assistant Headteacher will contact parents by phone and may request a meeting to discuss
possible actions to help a child get back on track and improve their behaviour. A behaviour
confract may be put in place where there is a persistent failure to follow school rules.

The following will always be referred to the
Headtfeacher:

Bullying

Racist/Homophobic behaviours/actions/words
Repeated violence (any violence will be recorded
as ‘red’)

Fighting

Inappropriate Language

Damage to property

Theft

Threatening behaviour

Disrespectful behaviour toward an adult.

*  Where appropriate, children may also be asked to write an apology letter. To help children
understand where behaviours are particularly negative, a serious breach or repeatedly
displaying behaviours which demonstrate that they are not ‘ready to learn’, fime will be taken
for a restorative conversation using the following prompts to guide:

O
O
O
O
O

O

What happened?

What were you thinking at the time?
What have you thought about since?
Who was affected by your actions? How?

What could you have done differentlye

How can you put things righte

If necessary, conversations with the person who was affected may also be appropriate to help
encourage responsibility, repair relationships and re-integrate the child. Timing will be key to
ensuring this is a positive activity with a good outcome for all involved.

Exclusions:

An internal, fixed term or possibly even a permanent exclusion will either be used after all other
sanctions have been exhausted and where there is no improvement shown. These may also be
used for one-off serious breaches (see exclusions policy).
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Encouraging good behaviour during unstructured times:

* All adults use a consistent approach referring to the three school rules to give both praise and
to correct, clearly identifying the behaviour e.g. “well done/thank you for being safe/respecting
x/being ready”

* All adults, including lunchtime supervisor and assistants, office staff and cleaners, can reward
children for safe and positive play with Dojo Points (see above)

» Supervision during unstructured times is kept to an appropriate adult to pupil ratio so that all
areas are adequately supervised and children can easily find an adult for help if needed

* Adults supervising outside, can send a child inside to an adult on duty for either first aid (which
cannot be administered outdoors), or as a consequence. This ensures supervision remains safe
outside.

* Children are taught and encouraged to play specific games suitable for the environment and
inclusive to all children.

Anti-Bullying

At Ryhall, we are aware that pupils may be bullied in any school or setting, and recognise that
preventing, raising awareness and consistently responding to any cases of bullying should be a
priority to ensure the safety and well-being of our pupils. Bullying is tfreated as a safeguarding
concern as it is peer on peer abuse.

An Anti-Bullying Promise devised by pupils is reviewed and re-enforced during anti bullying week
each year. Through gatherings, whole school participation in anti-bullying awareness days and
regular PSHE lessons we discuss what bullying is, as well as incidents we would not describe as
bullying, with all pupils. Preventing and raising awareness of bullying is essential to keeping
incidents in our school fo a minimum. We use the acronym STOP:

* Bullying is considered to be Several Times On Purpose
* Bullying can be stopped if we Start Telling Other People

At Ryhall, we understand that bullying usually happens when the relationship is imbalanced and
that it is usually on-going. We understand the different types of bullying and that it may effect
children and adults.

The four main types of bullying are:

* Physical (hitting, kicking, theft)

* Verbal (hame calling, racist remarks)

+ Indirect (spreading rumours, excluding someone from social groups)
+  Cyber - texting, emailing, using social networking sites

It is not:
+ A one-offincident
+ Equal name calling between two people
+ Someone losing their temper and hitting someone by accident
*  When friends fall out
*  When you are not allowed a turn
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Bullying Prevention

As well as preventing bullying through raising awareness and encouraging pupils to Start Telling
Other People, staff should be vigilant in looking out for signs of bullying or other child protection
issues including:
* Physical: unexplained bruised, scratches, cuts, missing belongings, damaged clothes, or
schoolwork, loss of appetite, stomach aches, headaches, bedwetting.
* Emotional: losing interest in school, withdrawn, secretive, unusual shows of temper,
* Refusal to say why unhappy, high level of anxiety, mood swings, tearfulness for no reason,
lack of confidence, headaches and stomach aches, signs of depression.
* Behavioural: ‘losing’ more items than usual, sudden changes in behaviour and mood,
clinginess, concentration difficulties, fruancy.

Responding to Bullying

In any case of alleged bullying, either the class teacher, the Headteacher, or a senior member
of staff should first establish the facts, and build an accurate picture of events over time, through
speaking to the alleged perpetrator(s), victim(s) and adult witnesses, as well as parents and
pupil withesses if necessary and appropriate. All incidents must be reported on MyConcern
(including actions taken).

If the allegation of bullying is upheld, the Headteacher (or Senior Leader) should seek to use a
restorative approach with the perpetrator(s) and victim(s) together. The perpetrator(s) should fully
understand the consequences of their actions on the victim(s) and apologise without reservation.
Both parties should be clear that a repeat of these behaviours will not be acceptable. Parents of
both parties will be involved in all stages of this.

Ongoing support for both the victim and perpetrator will be put in place including options of
friendship programmes, self-confidence building, anger management support etc. This will be
coordinated by the Safeguarding Team and may include peers, class teachers, senior leader efc.

Continuing incidents of bullying will be dealt with by the Headteacher and could include fixed
term exclusion / permanent exclusion.

Recorded incidents of bullying are analysed by the Headteacher and the Safeguarding Team and
reported to the AGC.

Cyber bullying at Ryhall

Ryhall educates its pupils both in the proper use of telecommunications and about the serious
consequences of cyber-bullying and will, through PSHE (Jigsaw), Reflection time and in
computing lessons and assemblies, continue to inform and educate its pupils and parents in
these fast changing areas. We share advice and monthly updates on newsletters and offer
courses for children and parents on staying safe online.

Cyber bullying may be defined as ‘the use of electronic communication, particularly mobile
phones and the internet, to bully a person, typically by sending messages of an infimidating
or threatening nature: children and adults may be reluctant fo admit to being the victims of
cyber bullying'. It can take several different forms: threats and infimidation, harassment or
‘cyber-stalking’ (e.g. repeatedly sending unwanted texts or instant messages), sexting (e.g
sending and receiving sexually explicit messages, primarily between mobile phones)
vilification/defamation, exclusion/peer rejection, impersonation, unauthorised publication of
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private information/images and ‘trolling’ (abusing the internet to provoke or offend others
online). It can be an extension of face-to-face bullying, with technology providing the bully
with another route to harass their target.

* Ryhall frains its staff to respond effectively to reports of cyber-bullying or harassment and has
systems in place to respond to it. Ryhall endeavours to block access to inappropriate web
sites, using firewalls, antivirus protection and filtering systems and no pupil is allowed to work
on the internet in any other location, without a member of staff present.

Policy Pupil Code of Conduct - Golden Rules

Be Ready:

* | will arrive at school ready for learning.

* | will fry my best and take pride in all my work.

* | will complete homework to the best of my ability and on time.

* | will get involved in school activities such as clubs, sports and performances.

* Be Respeciful:

* | will show respect for others by engaging politely and following instructions.

* | will ensure that my behaviour in class is such that it helps other children to learn.
* | will be friendly, kind and courteous to everyone at all times.

* | will freat belongings, school property and the environment with respect.

* Be Sdfe:
* | will make choices in my learning and play that keep myself and everyone else safe.

* | will walk quietly in and around the school building in a sensible and considerate manner.
* | will report to an adult anything | see that | consider to be unsafe
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